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The most i m p o rt a nt p re requisite for successful health promotion is quality assu-

ra n ce. M e a s u res t a ken by the B und e sz entrale für gesund heit l i c he Auf k l ä r un g
(BZg A) are t h e re fo re carefully planned on the basis of the curre nt s t ate of know l e d-

g e ; their implement ation is as a rule monito red by academics working in the field,

and the results are critically assessed. The BZg A uses regular re p re s e nt at i ve surveys

to reveal the curre nt s t ate of indicators on know l e d g e , attitudes and behav i o u r.

These surveys are supplemented by quant i t at i ve and qualitat i ve studies on specific

i s s u e s, s e co n d a ry and meta-analyses of existing re s e a rch re s u l t s, s u rveys of profe s-

sional opinion, and commissioned ex p e rt a s s e s s m e nt s .

Model pro j e cts are always monito red by academics working in the field. The quali-

t y- a s s u ra n ce measures include pro cess eva l u ations in the form of pre - t e s t s, p a rt i c i-

p ato ry observat i o n ,p o s t-tests and fo l l ow-up inve s t i gat i o n s .The model pro j e ct “ Pe e r

e d u c ation – an approach by young people for young people on questions of love ,s ex

and co nt ra ce p t i o n” was the subject of academic monitoring during the first p ro j e ct

p h a s e , which lasted from 1994 to 1997. This monitoring was all the more nece s s a ry

i n s ofar as the peer-e d u c ation approach is not ve ry widely used in Germany, a n d

t h e re are hardly any soundly-based data on its effe ct i veness and applicat i o n s .

The ex p e r i e n ce gained with the BZg A model pro j e ct and in particular the results of

the academic flanking re s e a rch are in demand int e r n ationally and have been adop-

ted as quality- a s s u ra n ce standards in the EU “ E u ro p e e r ”p ro j e ct. Under the Int e r n e t

a d d ress w w w. e ur o p eer . lu. s e f u rther info r m ation on peer education is ava i l a b l e ,

including some provided by the BZg A, e. g. a “ E u ropean guide to peer education fo r

young people on AID S ”.

These steps re p re s e nt the laying of a fo u n d ation both for Europe-wide netwo r k i n g

and for a professional exchange of views . The BZg A i ntends to co ntinue its work in

this field, and use sy n e rgy effe cts to make a promising approach more widely know n .

B und e sz entrale für gesund heit l i c he Auf k l ä r un g
D e p a rt m e nt of Sex Ed u c at i o n , Co nt ra ception and Family Planning

O ctober 2002

P re face 
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D i g ression 

The German school  system
Issues re l ating to the school sys t e m , teaching plans and guidelines are the re s p o n-

sibility of the Länder in the Fe d e ral Republic of Germany. The responsible ministers

of these 16 fe d e ral states meet in the Standing Co n fe re n ce of Ministers of Ed u c a-

tion and Cultural Affa i r s to co - o rd i n ate their re s p e ct i ve school systems and curricual

as far as possible . The basic aim of the work of the Ku l t u s m i n i s t e r ko n fe renz where

schools are co n cerned is to ensure t h at school careers are based on a uniform and

co m p a ra b l e s t r u ct u re.The main points of emphasis are issues re l ating to the mutual

re cognition of school ce rt i f i c at e s, c l a s s room teaching and teacher t ra i n i n g.

The struct u re o f the school  system
The school system is divided into the Primary level (classes 1 to 4), S e co n d a ry level I

(classes 5 to 10) and Seco n d a ry level II (classes 11 to 13). In Germany, c h i l d ren start

school from their seve nth ye a r. After a uniform four years at p r i m a ry school (in t wo

s t at e s, six ye a r s) , s e co n d a ry school careers differ acco rding to school t y p e s, k n ow n

in the majority of Länder as 

• H a u p t s c h u l e = seco n d a ry modern 

• Re a l s c h u l e = int e r m e d i ate seco n d a ry

• G y m n a s i u m = grammar school

• G e s a mt s c h u l e = co m p re h e n s i ve school.

All Länder also have schools for children with learning difficulties – special schools

or special needs schools or schools for the disabled as well as a variety of vo c at i o n a l

technical co l l e g e s .

Fe at u res o f the diffe re nt school  types and school  care e r s
After the uniform primary school educat i o n , the various types of school set i n d i v i-

dual points of emphasis and aim at an achieve m e nt- o r i e nted educat i o n . An impor-

t a nt criterion here is also flexibility so t h at a fter a period of orient at i o n , pupils have

the opportunity to t ra n s fer to another type of school.

The Hauptschule, or seco n d a ry modern, p rovides a basic, g e n e ral education which

enables pupils to co ntinue their educat i o n , especially in care e r- o r i e nted co u r s e s .A n

a b ove - ave rage leaving ce rt i f i c at e ,h oweve r, enables pupils to attend a school which

qualifies for a university educat i o n .

The Re a l s c h u l e , or int e r m e d i ate seco n d a ry school, p rovides an extended genera l

e d u c ation and qualifies pupils for vo c ational t ra i n i n g. If t h ey have above - ave ra g e

c a p a b i l i t i e s, h oweve r, a t ra n s fer is also possible to a type of school t h at qualifies fo r

a university co u r s e.

The Gymnasium, or grammar school, p rovides a deeper general education and qua-

lifies pupils to pursue a course of higher educat i o n .

In addition to these school t y p e s, h oweve r, t h e re are also schools offering seve ral fle-

xible schemes which usually work acco rding to the course sys t e m . A classical exa m-

ple is the co m p re h e n s i ve school which pedagogically and orga n i s ationally unites

the Hauptschule, Realschule and Gymnasium. The pupils are streamed in a co u r s e

system acco rding to abilities. The leaving ce rt i f i c ate is awa rded acco rding to t h e

p e rfo r m a n ce achieve d .
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In the search for promising co n cepts for promoting healthy life-styles in childhood

and adolesce n ce the deploy m e nt of young people of similar age and outlook to

e d u c at e , advise and support their peers on youth-specific questions and pro b l e m s

is increasing in import a n ce.

These peers are t rained as “ p e e r-e d u c ato r s ” b e fo re t h ey start work on their ow n

a cco u nt as multipliers providing t a rgeted advice to their peer- g ro u p s .

T h e re are good t h e o retical fo u n d ations for assuming t h at the peer-e d u c at i o n

p ro cesses thus initiated will provide an ex p e r i e n ce which would not be possible, o r

n o t in this fo r m , in other int e ra ct i ve sys t e m s, such as the fa m i l y, or in co n f ro nt at i o n

with teachers at s c h o o l . The closer proximity which young people can establish

b e t ween t h e m s e l ve s, and the common linguistic codes t h ey share , a re re ga rded as

favo u rable pre conditions for the initiation of pro cesses which allow for social learn-

ing and maximise the credibility of the pro cesses of exc h a n g e. T h ey would t h u s

seem to re p re s e nt an appro p r i ate means of influencing attitudes and behaviour in

a positive fa s h i o n .

At the same time we should not fo rg e t t h at our knowledge of the educat i o n a l

p o t e ntial of peer- a p p roaches is still ve ry limited. Neither has a sys t e m atic eva l u a-

tion of the effe ct i veness and the potential of peer-e d u c ation approaches hitherto

been possible at the int e r n ational leve l . Thus we have the situation where high,

t h e o retically plausible ex p e ct ations re ga rding the effe ct i veness of peer-e d u c at i o n

a p p roaches on the one hand are not m atched by ve ry much in the way of empirical

ev i d e n ce on the other. The B und e sz entrale für gesund heit l i c he Auf k l ä r un g h a s

t h e re fo re performed a useful serv i ce by helping to make possible a sys t e m at i c

eva l u ation of the model pro j e ct “ Peer educat i o n”.

The fo l l owing re p o rt aims to describe the global effe cts and co n s e q u e n ces the pro-

g ramme has had on multipliers and t a rg e t g ro u p s . P ro cess data was also co l l e ct e d

on the orga n i s ation of the t raining courses and the implement ation of the model

p ro g ramme in schools.To answer the various questions, both quant i t at i ve and qua-

l i t at i ve methods we re used.The illustration on the nex t page re p re s e nts an ove rv i ew

of eva l u ation leve l s .

P rof. Dieter Kleiber

E l ke Appel

I nt ro d u ct i o n
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Level 1: t rainers (process eva l u at i o n )

I nt e rview 2 I nt e rview 3 I nt e rview 4I nt e rview 1

O v e rview of forms and levels of eva l u at i o n

t e s t g ro u p

co nt rol gro u p

Level 3: t a rg e t g roup (re s u l t eva l u at i o n )

m e a s u re m e nt b e fo re int e rv e nt i o n

i n d e p e n d e nt m e a s u re m e nt carried out at two diffe re nt t i m e s

m e a s u re m e nt a fter int e rv e nt i o n

t raining method 2
s h o rt t ra i n i n g

t raining method 1
i ntensive t ra i n i n g

Level 2: multipliers (re s u l t and process eva l u at i o n )

t raining                           peer act i v i t i e s
T 1 T 2 T 3

t ra i n i n g peer act i v i t i e s
T 1 T 2 T 3

T1 = b e fo re the start of the t raining co u r s e
T2 = at the end of the t raining co u r s e
T3 = a c co rding to peer act i v i t i e s
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1 cf. D r eher & Dreher, 1 9 8 5

O ver the period of their part i c i p ation in the t raining co u r s e , the young people in-

vo l ved ex p e r i e n ced an increase in their skills and in their positive self- a s s e s s m e nt.

During the subsequent phase of implementing the activities t h ey had designed

t h e m s e l ve s, these skills did not i n c rease any further (co nt ra ry to appeara n ce s) but

stabilised at the existing leve l .

Fi g. 1 (nex t page) re l ates to the effe cts of the pro g ramme on the t rained multipliers.

I ts h ows the changes which occ u r red between the start and end of t ra i n i n g, and t h e

s u b s e q u e nt fo l l ow- u p. The young people profited from the pro g ramme in fo u r

a re a s .T h e re was an increase in fa ctual knowledge in the areas of sex , co nt ra ce p t i o n

and sexually t ransmitted diseases, and t h e re was an increase (on their own assess-

m e nt) in their co m m u n i c at i ve co m p e t e n ce. These changes can be int e r p reted as

d i re ct results of the t ra i n i n g, as t h ey we re t a ken up as subjects or pra ctised as such

during the co u r s e s . In addition, the young people ex p e r i e n ced an increase in their fe e-

lings of self- wo rth over the whole course of the pro g ra m m e. L i kewise t h ey saw an in-

c rease in “s exual self-co n f i d e n ce ”. “ S exual self-co n f i d e n ce ” s u p p o rts the ability to

“co p e ”, one of the most i m p o rt a nt d eve l o p m e ntal t a s ks during adolesce n ce , as we l l

as “e n gaging in int i m ate re l at i o n s h i p s ”1. I t also promotes the self-determined and

responsible use of co nt ra ce p t i ve s . No changes in any other indicators of we l l - b e i n g

and subject i ve health we re appare nt. The individual comparisons carried out u s i n g

d i ffe re n ce co nt rasts showed t h at with the exception of “ p e rce i ved co m m u n i c at i ve

co m p e t e n ce ”, s i g n i f i c a nt i n c reases only occ u r red between the beginning and end of

t ra i n i n g.

The learning successes 
of  the peer-e d u c at o r s

T h e i n te ns i ve  tr a i ni n g  co u r s e

was offe red in schools,

took place during the young people’s free t i m e.

I d e a l l y, g ro u p s w e re made up of around 12 childre n ,p re fe rably with an equal number of boys and girls.

The ideal age of the young people was around 15.

M o re detailed info r m ation about this form of t raining is available in:

BZgA (2002): Peer Ed u c ation – a manual for pra ct i t i o n e r s, i n : Re s e a rch and pra ctice 

of sex education and family planning, Co l o g n e

O rder addre s s by post – BZ g A , 51101 Kö l n , G e r m a ny

by fax – +49 221. 89 92- 2 5 7

by e-mail – ord e r @ b z g a . d e

O rder number 133 007 21
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Fi g. 1 : P ro g ramme effe cts (intensive t raining) on multipliers during the t raining and
i m p l e m e nt ation phases (n=21)

fa ctual knowledge p e rceived co m m u n i c ative co m p e t e n c e

s exual self-co n f i d e n c efeeling of self- w o rt h

1 0



P e e r  E d u c a t i o n Ev a l u at io n  o f  t he  mo d el  p ro j e c t /Ab r i d g ed  Ve r s i o n

B u n d e s ze nt rale für gesundheitliche Aufklärung  (BZgA) 2002 1 1

Lasting increase in co m p e t e n c e
Fo l l owing the end of t ra i n i n g, the multipliers implemented their activities in school

classes (implement ation phase). During this t i m e , the peer-e d u c ators had t h e

o p p o rtunity to put i nto pra ct i ce the methods t h ey had learned and to gather new

ex p e r i e n ce , in particular in dealing with gro u p s . The changes in the young people in

the four areas in question co r respond to the diffe re n ce (as shown in Fi g. 1) betwe e n

the end of t raining and the fo l l ow- u p. T h e re is an appare nt f u rther increase in

eve ry success indicator fo l l owing the end of t ra i n i n g, b u t this is not s t at i s t i c a l l y

s i g n i f i c a nt. Even so, i tm u s t be co u nted among the successes of the pro g ramme t h at

the acquired skills and the positive deve l o p m e nt of the young people’s self- i m a g e

n ever fell back to the level t h ey we re at when t raining start e d . Training to be a peer-

e d u c ator seems t h e re fo re to have a lasting effe ct on young people.The ex p e r i e n ce of

s u ccess enjoyed by the multipliers with their eve nts during the implement at i o n

phase doubtless also played a role here. Po s t- s u p e rvision by the team during t h e

i m p l e m e nt ation phase may also have co ntributed to the young people’s dra w i n g

long-term benefit f rom the t raining pro g ra m m e.

This stat e m e nt needs some qualificat i o n , h oweve r. The absence of a co nt rol gro u p

means t h at we cannot be sure to what ex t e nt the positive changes we re due to t h e

t raining pro g ramme alone. I t is possible t h at n at u ral mat u ration pro cesses and new

ex p e r i e n ces also led to the increase in self-co n f i d e n ce and knowledge which t h e

young people enjoye d .

A s s e s s m e nt of the peer-e d u c ators 
by the peer- g roups 

An assessment by audience or part i c i p a nts may be ex p e r i e n ced and fe a red as more

or less unpleasant depending on one’s own co n f i d e n ce in one’s pre s e nt at i o n a l

a b i l i t i e s . This is true not only of young people. The question of whether it wa s

responsible to expose the young people to possible ex p e r i e n ces of fa i l u re as a re s u l t

of peer- g roup assessment was a matter of dispute within the t raining t e a m . T h e

d e c i s i ve question was whether the young people in their role as peer-e d u c ato r s

should have the assessment p ro ce d u re carried out “ex t e r n a l l y ” by the eva l u at i o n

t e a m , or whether t h ey t h e m s e l ves should decide who was to ask the questions. N o t

l e a s t for pra g m atic re a s o n s, we decided to leave the survey to the young people

t h e m s e l ve s . To organise a feedback survey by the eva l u ation team during t h e

sometimes ve ry t i g ht p e e r-e d u c ation eve nts would have been diff i c u l t in any case

if only because of lack of t i m e.
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The surv e y
Co n s e q u e ntly we asked the young people to t a ke on this task t h e m s e l ves and to

send the questionnaire back to us. In order to make it clear what i t was we we re

t rying to find out, we held a 90-minute info r m ation session at the end of the int e n s -

i ve t raining co u r s e , during which the results of the first s u rvey by the peer-

e d u c ators we re pre s e nt e d . The young people had the opportunity to put q u e s t i o n s

to the eva l u ation t e a m .

The fe e d b a c k
The young people we re allowed to dispense with a feedback survey at s e s s i o n s

which from their point of view had not gone we l l . T h ey made use of this right fo r

a b o u t 10% of the sessions. As a re s u l t ,t h e re may be some “ p o s i t i ve ”d i s to rtion in t h e

feedback eva l u at i o n .

F school* sex (2,1 3 3 2 ) = 4. 67 *
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G e s a mt s c h u l e H a u p t s c h u l eG y m n a s i u m

scale 1–5scale 1–5

scale 1–7

g i r l s b oys

g i r l s b oys

g i r l s b oys

F school (2,1 3 97 ) = 8 . 2 1 * *
F sex (1,1 3 97 ) = 4. 9 0 *

F school (2,1 3 97 ) = 2 3 .4 9 * * *

a s s e s s m e nt of the ev e nt

Fi g. 2: A s s e s s m e nt of the peer-e d u c ation ev e nts by the peer-e d u c at e d

g roup at m o s p h e re

c u r re nt fe e l i n g
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2 based on a co - va r i a n ce analys i s,

with a statistical allowa n ce for age

The questionnaire
The re s u l t s2 a re based on 1,581 t wo-page questionnaires which we re completed im-

m e d i ately after a peer act i v i t y.The majority of activities assessed we re sessions co n-

d u cted with school classes. J u s t under one-third of the questionnaires (n=616)

re l ate to the assessment of a play on the subject “ b i s exu a l i t y ”. This figure may pro-

vide a first i m p ression of the numbers reached by the pro g ramme in the period of

the model pro j e ct under rev i ew. When one remembers firstly t h at p resumably not

all the part i c i p a nts at the eve nts completed a questionnaire , and secondly t h at n o t

all feedback questionnaires we re returned to us, an uptake by some 2,000 yo u n g

people looks re a l i s t i c.

The age of  the part i c i p a nts 
The mean age of the part i c i p a nts was 14.8 ye a r s .I t can t h e re fo re be stated t h at t h e

p e e r-e d u c ated on ave rage we re about one year younger than the peer-e d u c ato r s . To

judge by the feedback survey, g i r l s, at 57. 3 % , we re rather more strongly re p re s e nt e d

than boys, at 4 2 .7% . This can be t a ken as a first i n d i c ation t h at the eve nts appealed

m o re to girls.

Acceptance of  peer-e d u c ators by peer-e d u c at e d
In general it can be said t h at the peer-e d u c ators we re well or ve ry well accepted by

those t h ey we re educat i n g. The ove rwhelming majority of part i c i p a nts (84%) co n-

firmed t h at t h ey found the eve nt “g re at”or “ p retty good”. Fu rt h e r m o re 78% fe l t “co m-

fo rt a b l e ” or “ ve ry co m fo rt a b l e ” in the gro u p.The feelings at the end of the eve nt c a n

also be stated to be on the whole positive.

Pe e r-e d u c at e d : a s s e s s m e nt by school  type and gender
Fi g. 3 makes clear, the type of school is not i r re l eva nt when it comes to a global

eva l u ation of the eve nt and the group at m o s p h e re. G e s a mt s c h u l e s t u d e nts are t h e

m o s t e nt h u s i a s t i c. T h e re is however no diffe re n ce in this re s p e ct b e t ween student s

f rom H a u p t s c h u l e and G y m n a s i u m .

Fi g. 3: A s s e s s m e nt of the peer-e d u c ators by the peer-e d u c at e d

F school (2,1360)=16.63***

G y m n a s i u m

F school (2,1351)=38.71***
F sex (1,1351)=9.21**

scale 1–4
g i r l s b oys

scale 1–4
g i r l s b oys

H a u p t s c h u l eG e s a mt s c h u l e G y m n a s i u m G e s a mt s c h u l e H a u p t s c h u l e

How well did the peer-e d u c ator re f l e ct the gro u p
o p i n i o n ?

How much did the peer-e d u c ator know 
a b o u t s ex ?
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G e s a mt s c h u l e H a u p t s c h u l eG y m n a s i u m

S ka l a 1 - 4 M ä d c h e n
J u n ge n

F school (2,753)=13.24***
F school* Sex (2,753)=7.75***

F school (2,1347)=27.20***

b oys g i r l s b oys

H a u p t s c h u l eG e s a mt s c h u l eG y m n a s i u m

How well could the peer-e d u c ator place
him/herself in my shoes?

To what ex t e nt did the peer-e d u c ator t a ke
s u ff i c i e nt t i m e ?

scale 1–4 scale 1–4

4

3.5

3

2.5

2

1.5

1

4

3.5

3

2.5

2

1.5

1

T h e re is a clear gender effe ct in the global assessment. Girls tend to awa rd t h e

eve nts higher marks .This may well be co n n e cted with the fa ct t h at among the peer-

e d u c ato r s, t h e re we re more girls than boys ; b oys in the group may have fe l t t h ey

we re not being addressed so dire ct l y.

The assessment of the multipliers in re s p e ct of their pre s e nt ational skills and t h e

way t h ey handled the group is particularly int e re s t i n g. Fi g. 3 comprises a select i o n

of assessments using criteria of this kind, b ro ken down by gender and school t y p e.

All the assessments are based on single items.

The peer-e d u c at o r s ’ leadership skil ls
All the young multipliers we re assessed positively rather than negat i vely on criteria

which co n cerned their leadership skills (“place t h e m s e l ves in others’ s h o e s ”, “d e a l

with co n f l i cts in the group”) and their know l e d g e.

We also asked for an assessment of qualities which acco rding to t h e o ry help pro-

mote model learning pro ce s s e s . For exa m p l e , ex p e r i m e nts in observat i o n - l e a r n i n g

h ave shown t h at a positive re l ationship or perce i ved similarity between observe r

and observed leads to higher imitation rat e s . Pe rce i ved at t ra ct i veness should also

h ave an effe ct. In our case, this last was assessed ve ry highly (“found him/her

g re at” ) .

The lowe s t m a r ks we re awa rded in the cat e g o ry “ p e rce i ved similarity”. Quite clear-

ly the peer-e d u c ated perce i ved a diffe re n ce between t h e m s e l ves and the peer-e d u-

c ato r s, which of course re p re s e nts a co nt ra d i ction with one of the basic principles

of “ p e e r ”e d u c at i o n . This may be co n n e cted with the (a l b e i t small) age diffe re n ce.

g i r l s
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The peer-e d u c at o r s ’ school backg ro u n d
A comparison of the marks awa rded to peer-e d u c ators from diffe re nt kinds of school

s h ows t h at (analogously with the global assessment) students from G e s a mt s c h u l e

we re more highly rated on eve ry point than the others. This re s u l t is also co n f i r m e d

by means of individual statistical comparisons using the S c hef f é -Te sts.

The G e s a mt s c h u l e s t u d e nts also re p o rted the gre at e s tp e rce i ved similarity betwe e n

t h e m s e l ves and the peer-e d u c ato r s . G e s a mt s c h u l e girls we re particularly ent h u s i -

astic about the ability of peer-e d u c ators to put t h e m s e l ves in their shoes. H e re ,

t h o u g h , i t should be noted t h at the G e s a mt s c h u l e g roups only had girl educato r s,

s i n ce all the boys had dropped out during t ra i n i n g. The girl educato r s, simply by 

reason of being girls, we re presumably better able to re cognise and t a ke acco u nt of

the needs of girls.

1 5

F school (2,7 56 ) = 1 2 . 6 9 * * *
F sex (1,7 56 ) = 9 . 1 2 * *

F school (2,1 3 6 1 ) = 3 8 . 9 0 * * *

H a u p t s c h u l eG e s a mt s c h u l eG y m n a s i u m

F school (2,1 3 2 3 ) = 41 . 3 1 * * *
F sex (1,1 3 2 3 ) = 8 . 2 5 * *

G e s a mt s c h u l e H a u p t s c h u l eG y m n a s i u m

scale 1–4

F school (2,1 3 0 8 ) = 3 1 . 9 4 * * *

scale 1–4

G e s a mt s c h u l e

scale 1–4

G y m n a s i u m

scale 1–4

H a u p t s c h u l eG y m n a s i u m G e s a mt s c h u l e

H a u p t s c h u l e

b oys

How well could the peer-e d u c ator deal 
with co n f l i ct s ?

Fi g. 4: A s s e s s m e nt of the peer-e d u c ation by the peer-e d u c at e d

To what ex t e nt did the peer-e d u c ator 
allow ev e ryone to have their say ?

a s s e s s m e nt : t h o u g ht h e/she was gre at a s s e s s m e nt : t h o u g ht h e/she was like me
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3 cf. Rosenthal,Moore & Flyn n,

1991

This re s u l t should not be seen as a dire ct comparison of the pre s e nt ation and

leadership skills of the multipliers from the diffe re nt types of school. Rat h e r, i t i s

an ex p ression of the ex t e nt to which the “s e rv i ce ” p rovided by the multipliers

coincided with the ex p e ct ations and needs of their own gro u p s . In other wo rd s, o n e

m u s t assume an int e ra ct i ve view which includes and t a kes acco u nt of the abilities

of the peer-e d u c ated as observers as well as the qualities of the peer-e d u c ators as

m o d e l s .

Pe e r- i nvo l ve m e nt p ro g rammes are designed not only to teach fa ct s, b u t also to

bring about changes in attitude and, i d e a l l y, long term changes in behaviour which

m a ke the at t a i n m e nt of the desired goals more pro b a b l e.

As indicators of the effe ct of the pro g ra m m e , we chose at t i t u d e s, co m m u n i c at i ve

i nt e nt i o n s, and condom use. Because the questionnaire necessarily had to be short ,

only individual indicators we re used. The particularly positive assessments of t h e

p e e r-e d u c ators made by the G e s a mt s c h u l e s t u d e nts are , h oweve r, n o t re f l e ct e d

h e re. A cco rding to our findings, young people, a l m o s t i r re s p e ct i ve of the type of

school at t e n d e d ,h ave a positive attitude towa rds the use of co n d o m s . Readiness to

talk openly about s ex is somew h at l e s s, b u t still clearly positive.

Girls wa nt to talk about co nt ra c e p t i o n
As ex p e ct e d , t h e re are clear gender diffe re n ces caused by diffe re ntial socialisat i o n .

Girls are more highly motivated to talk about s ex and to use co n d o m s .H owever t h ey

a re no more ready than boys to re p o rt an unambiguous int e ntion actually to use

co n d o m s . Either t h ey are not m o t i vated to do so, because t h ey are already taking t h e

Pi l l , or t h ey judge their influence on their boyfriends to be re l at i vely small. U n l i ke t h e

Pi l l , the use of condoms for int e rcourse needs the agre e m e nt of both part n e r s3. G i r l s

who think t h ey cannot in any case persuade their boyfriend to use a condom may

then never even begin to form any “ i nt e nt i o n” on the mat t e r.

Peer education and the readiness 
to change behaviour 
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F school  (2,1334)=5.14**
F sex (1,1334)=10.11**

very
good

very
good

very
poor

very
poor

F school(2,1 3 67 ) = 3, 8 0 *
F sex (1,1 3 67 ) = 2 5,0 1 * * *

G e s a mt s c h u l e

scale 1–7 scale 1–7

G y m n a s i u m H a u p t s c h u l e G e s a mt s c h u l eG y m n a s i u m H a u p t s c h u l e

g i r l s b oys

scale 1–7

G e s a mt s c h u l eG y m n a s i u m H a u p t s c h u l e

very
likely

unlikely

F school (1,1 3 4 5 ) = 1 1 .4 5 * * *

scale 1–7

G e s a mt s c h u l eG y m n a s i u m H a u p t s c h u l e

attitude to co m m u n i c ation 
a b o u t s exattitude to condom use

i nt e ntions re g a rding condom use

i nt e ntions re g a rding co m m u n i c ation 
a b o u t s ex

7

6

5

4

3

2

1

7

6

5

4

3

2

1

7

6

5

4

3

2

1

7

6

5

4

3

2

1

g i r l s b oys

g i r l s b oys g i r l s b oys

Fi g. 5: Attitudes and int e ntions in re s p e ct of condom use on the part of the peer-e d u c at e d

very
likely
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Fi g. 6 confirms t h at girls think it m o re import a nt to talk about co nt ra ce p t i o n

re l ated to p i c s . This behaviour acco rds with t raditional gender ro l e s4. H owever t h ey

t h e m s e l ves do not judge their abilities in this re s p e ct to be any higher than boys 5.

Effo rts to promote co nt ra ception which are based on promoting co m m u n i c at i o n
should t a ke particular acco u nt of H a u p t s c h u l e s t u d e nt s . Their co m p a rat i vely low as-
s e s s m e nts of their own abilities and their less appare nt readiness to co m m u n i c at e

p o i nt to a particular need among this gro u p.

4 3-item scales:Cronbach’s ∝=.85

5 3-Item scales:Cronbach’s ∝=.78

4

3.5

3

2.5

2

1.5

1

scale 1–4 girls      b o y s

G y m n a s i u m G e s a mt s c h u l e H a u p t s c h u l e

F school (2,1372)=8.4 1 * * *

How diff i c u l t is it to talk about l ov e , s ex and co nt ra c e p t i o n ?

Fi g. 6: Pe rceived (own) co m m u n i c ative competence and importance of co m m u n i c at i o n
among peer-e d u c at e d
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The fo l l owing sections deal with the eva l u ation of the efficacy of the pro g ra m m e.

In order to determine the effe cts of the int e rve ntion over t i m e , va r i a n ce analys e s

with re p e at m e a s u re m e nts we re calculat e d . The t re at m e nt g roups we re t a ken as t h e

g rouping fa cto r, while all the pre d i ctors of condom use and indicators of co m -

m u n c ation we re re ga rded as dependent va r i a b l e s .

As the possibility could not be excluded t h at a global analysis across all the part c i p -

ating schools might p ro d u ce a leve l l i n g - o u t of the effe ct s, the results for the t h re e

types of school are pre s e nted separat e l y.The t wo G y m n a s i e n i nvo l ved we re gro u p e d

together in view of co m p a rability of t re at m e nt s . One t re at m e nt g ro u p, which had

t a ken part in a t h e atrical perfo r m a n ce (tre at m e nt 1a) was co m p a red with a seco n d

t re at m e nt g ro u p, which had t a ken part in both a t h e atrical perfo r m a n ce and a peer-

e d u c ation instruction pro g ramme (tre at m e nt 2) and a co nt rol group from a co nt ro l

G y m n a s i u m .

The second sub- g roup analysis was carried out with the G e s a mt s c h u l e s t u d e nt s .

An “ i n fo r m ation diffusion gro u p ” ( t re at m e nt 1b) was co m p a red with a group of

young people who had t a ken part in a peer-e d u c ation instruction pro g ra m m e

( t re at m e nt 2 ) , and with a co nt rol group from a diffe re nt G e s a mt s c h u l e. At the H a u p t-

s c h u l e l eve l , only t wo groups we re co m p a re d : a t re at m e nt g roup and a co nt rol gro u p.

1 9

The learning success of the peer- g roups 
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1

scale 1–4 g i r l s b o y s

G y m n a s i u m G e s a mt s c h u l e H a u p t s c h u l e

F school (2,1372)=15. 1 4 * * *

F sex (1,1352)=29.37***

How import a nt is it to talk about l ov e , s ex and co nt ra c e p t i o n ?

1 9
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Preparedness 

to use co n d o m s

P r e p a r e d n e s s

to talk about s ex

and co n t ra ce p t i o n

Acquisition of skills 

6 cf. D r eher & Dreher, 1 9 8 5

The G y m n a s i u m p e e r- g ro u p s
The G y m n a s i u m s t u d e nts re p re s e nted the larg e s t g roup within the peer-e d u c at e d

s a m p l e. T h ey comprise a total of 953 students from four schools. Co m p a red with

those from the other t wo types of school, the t a rg e t- g roups we re offe red a re l at-

i vely broad range of activities and info r m ation by the peer-e d u c ato r s . Thus t h ey had

the opportunity either to attend a t h e atrical pro d u ction by the peer-e d u c ators on

the subject of bisexu a l i t y, or to t a ke part in a discussion-c u m - i n fo r m ation session

with the peer-e d u c ators within their school class, or both. On the one hand, t h i s

fa ces the eva l u ators with the problem t h at the effe cts of the peer-e d u c ation t h e at-

rical pro d u ction cannot be separated from those of the peer-e d u c ation instruct i o n ,

as virtually the whole of the G y m n a s i u m sample saw the play. On the other hand,

the possibility is also opened up of inve s t i gating whether the t wo t re at m e nts bring

a b o u t e ffe cts of differing intensity in the sense of a dose-response re l at i o n s h i p, i n

other wo rds whether the peer-e d u c ation instruct i o n , on top of the t h e at r i c a l

p e rfo r m a n ce ,a c h i eved a gre ater effe ct than the play alone.

Major post- t re at m e nt d i ffe re n ces between the groups (5% significance level) co u l d

only be detected in re s p e ct of the indicator “attitude towa rds condom use”. T h e

t h e at re groups we re somew h at less positive towa rds condom use than the t wo

other gro u p s .

A total of 14 statistical analyses resulted in five significant i nt e ra ction effe ct s, a n d

one t e nt at i vely significant e ffe ct , in the desired dire ct i o n . Only one of these effe ct s

is re l ated to condom use. The perce i ved difficulty of condom use declined in t h e

case of both t re at m e nt g ro u p s, or put the other way, both t re at m e nt g roups fo u n d

i t easier to use condoms fo l l owing the int e rve nt i o n .

T h e re we re clear int e rve ntion effe cts in the case of co m m u n i c ation pro m o t i o n . A s

ex p e ct e d , young people who took part in the peer-e d u c ation instruction t a l ke d

m o re freely t h e re a fter about s u b j e cts such as love ,s ex and co nt ra ce p t i o n . This wa s

n o t true of the group who only saw the play. H oweve r, i t was this latter group in

p a rticular who ev i n ced the gre at e s t i n c rease in their ex p e ct ation of being able to

ex p ress their needs and desires in the sexual sphere (“taking the initiat i ve ” ) . T h i s

re s u l tm i g ht possibly be explained by the model effe ct of the peer-e d u c ato r s, as t h e

p l ay included a scene where someone made a pass at someone else, which might

h ave been seen as an example to fo l l ow. In line with t h i s, both t re at m e nt g ro u p s

ev i n ced a re d u ction in the perce i ved difficulty of talking about i nt i m ate subject s .

H oweve r, even young people from the co nt rol group said t h ey we re more ready to

e n gage in co nve r s ation on such subjects than at the pre - t e s t , so this re s u l t m ay

simply re f l e ct the fa ct t h at the young people we re growing up. At the same t i m e ,

the young people found it i n c reasingly import a nt to talk about s u b j e cts such as

l ove ,s ex and co nt ra ce p t i o n .H e re to o, we see an int e ra ction between the t re at m e nt

fa ctor and the pro g ress of t i m e. Young people who took part in the peer-e d u c at i o n

i n s t r u ction found it ve ry import a nt to talk to other young people on these subject s .

All in all, the highly- s i g n i f i c a nt b e fo re - a n d - a fter effe cts for the group as a whole

i n d i c ate t h at young people undergo nat u ral deve l o p m e ntal changes where t h e

t a rg e t q u a ntities are co n ce r n e d , and increasingly acquire behav i o u ral skills which

t h ey need in order to cope with import a nt d eve l o p m e ntal t a s ks such as embarking

on int i m ate re l at i o n s h i p s6. A cco rd i n g l y, t h ey judge t h e m s e l ves increasingly to be in

possession of these skills.
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p re - t e s t

co nt rol gro u p

p l ay

p l ay + peer- i n s t r u ct i o n
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Fi g. 7: Effe cts of the peer-e d u c ation model pro g ramme on G y m n a s i u m s t u d e nt s
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Preparedness 

to use co n d o m s

The peer-e d u c ation model pro g ramme led to more positive assessments of specific

co m m u n i c ation skills among G y m n a s i u m s t u d e nt s . The ex t e nt of the effe ct is de-

p e n d e nt on the re s p e ct i ve intensity of the t re at m e nt. The gre at e s t i n c rease wa s

s h own as ex p e ct e d , in most cases in groups which had undergone int e n s i ve t re at-

m e nt ( p l ay and peer- i n s t r u ct i o n ) . The possibility cannot be excluded t h at the single

e ffe ct in re s p e ct of condom use – co n cerning the perce i ved difficulty t h e re of – had

less to do with the actual use of condoms than with a general rise in self-co n f i d -

e n ce when implementing co nt ra ce p t i ve pra ct i ce s .

The G e s a mt s c h u l e p e e r- g ro u p s
Within the int e rve ntion G e s a mt s c h u l e, to o, we must distinguish between t wo

g ro u p s : those who attended info r m ation sessions, and those who did not. We t h i n k

t h at within the G e s a mt s c h u l e, t h e re was a chance t h at the young people we re in-

d i re ctly influenced by the int e rve ntion gro u p. I t is plausible to assume t h at an in-

c rease in co nve r s ation as a re s u l t of the pro g ramme (“info r m ation diff u s i o n”) might

lead not only to the actual peer-e d u c ated group profiting from it, b u t to similar ef-

fe cts in their immediate circ l e.

G y m n a s i u m and G e s a mt s c h u l e s t u d e nts co m p a re d
Co m p a red with the G y m n a s i u m s t u d e nt s, those from G e s a mt s c h u l e ev i n ce d

s o m ew h at d i ffe re nt e ffe cts as a re s u l t of the pro g ra m m e , or at l e a s t t h e re was a dif-

fe re nt e m p h a s i s . As with the G y m n a s i u m s t u d e nt s, we found t re at m e nt e ffe cts in

re s p e ct of perce i ved difficulty of condom use (and less significantly in ex p e ct at i o n s

of condom use), as well as in perce i ved co m m u n i c at i ve co m p e t e n ce.

S t u d e nts in the peer-e d u c ation instruction group showed a clear increase in self-

co n f i d e n ce in these are a s, in co nt ra s t to the info r m at i o n -d i ffusion gro u p. U n fo rt u-

n at e l y, the co nt rol group showed a co m p a rable incre a s e , so t h at the effe ct c a n n o t

be attributed unambiguously to the pro g ra m m e. The same pattern is re p e at e d

when we come to attitudes to co m m u n i c at i o n .While both the co nt rol group and t h e

i nt e rve ntion group who took part in the peer-e d u c ation instruction had an in-

c reasingly positive attitude towa rds talking about s ex , the info r m at i o n -d i ff u s i o n

g roup remained at their pristine leve l . The int e ra ction effe cts t h e re fo re come about

l a rgely only to the ex t e nt t h at the info r m at i o n -d i ffusion group ev i n ced no change,

while the t re at m e nt and co nt rol groups both changed in the same desired dire ct i o n .

In addition, we found effe cts in normat i ve ex p e ct ations re ga rding condom use, w h i c h

i n c reased among young people who took part in peer-e d u c ation eve nt s . After t h e

eve nt in question, these individuals we re more co nv i n ced t h at their boy /g i r l f r i e n d s

would ex p e ct of them t h at t h ey should use co n d o m s . As described, the use of co n-

t ra ce p t i ve s, including co n d o m s, was demonstrated at eve ry peer-e d u c ation info r m a-

tion eve nt. I t m ay be t h at the peer-e d u c ators exe rted an influence on the acknow-

l e d g e m e nt of social norms within their circle of friends. As young people, t h ey put

a c ross normat i ve ex p e ct ations re ga rding condom use, which we re then t ra n s fe r re d

to their circle of friends.
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Fi g. 8: Effe cts of the peer-e d u c ation model pro g ramme on G e s a mt s c h u l e s t u d e nt s
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The H a u p t s c h u l e p e e r- g ro u p s
Fi g. 9 shows t h at H a u p t s c h u l e s t u d e nts formed the smallest of all the groups (n = 71).

When the questionnaire was being deve l o p e d , one of the criteria was t h at i t s h o u l d

be completed not only by students from G y m n a s i u m and G e s a mt s c h u l e, b u t also by

H a u p t s c h u l e s t u d e nts in year 8, and t h at i t should be completed during a single

school period. Ex p e r i e n ce of co l l e cting the responses showed t h at in spite of the brev-

ity of the questionnaire ,a n swering the questions still placed co n s i d e rable demands

on the co n ce nt ration and co m p rehension of the H a u p t s c h u l e s t u d e nt s . The to t a l

g roup of H a u p t s c h u l e s t u d e nts questioned took part in peer-e d u c ation instruct i o n

s e s s i o n s, so t h at in co nt ra s t to the other t wo cat e g o r i e s, t h e re is only one t re at m e nt

g roup to be co m p a red with the co nt rol gro u p. (All in all, we found few int e rve nt i o n

e ffe ct s : see Fi g. 9 . )

Only one int e rve ntion effe ct can be shown to ex i s t at the 5% significance leve l .T h i s

co n cerns the normat i ve ex p e ct ations of pare nts re ga rding condom use. H e re t h e

t re at m e nt g roup of H a u p t s c h u l e s t u d e nts demonstrated a clear increase (see Fi g. 9 ) .

This is surprising at f i r s ts i g ht , as pare nts we re not d i re ctly int e g rated into the int e r-

ve nt i o n , nor presumably we re pare ntal points of view a subject of the info r m at i o n

eve nt s . The pro g ramme may have stimulated fa m i l y- i nternal discussions which

extended to condom use, p roviding a co nt ex t for pare nts to ex p ress their view on

the matter explicitly for the first t i m e. T h e re is also (a l b e i t only a t re n d) a desira b l e

i n c rease in frequency of co m m u n i c ation among the int e rve ntion gro u p, while co m-

m u n i c ation frequency among the co nt rol group showed no change.

Fi g. 9: Effe cts of the peer-e d u c ation model pro g ramme on H a u p t s c h u l e s t u d e nt s
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7 cf. K l eib er et. a l. , 1 9 8 9

8 cf. S eif f g e - K r enk e, 1 9 8 9

Young people like to discuss their problems with their best m ates or with t h e i r

p a re nt s7, b u t a re more re l u ct a nt to seek the help of a counselling ce nt re8. The estab-

l i s h m e nt of young people’s netwo r ks is among the declared aims of peer- i nvo l ve-

m e nt s t rat e g i e s, as is dissemination of knowledge about counselling ce nt res and

other instances providing advice. The t raining of young people as peer-e d u c ato r s

t h e re fo re includes visits to, and pre s e nt ations of, counselling orga n i s ations such as

(in our case) pro fa m i l i a , the Berlin AIDS counselling ce nt re , Mann-o-Meter e.V. a n d

“ S u b way ”, this last being a counselling ce nt re for re nt- b oys . H owever only the in-

t e n s i ve t raining course had enough time for visits to these orga n i s at i o n s . W h e n

questioning the peer-e d u c ated sample, we asked about k n owledge of co u n s e l l i n g

s o u rces principally for t wo re a s o n s . Firstly we wa nted to know whether peer-e d u-

c ators had passed on the knowledge t h ey had acquired about these prov i d e r s, i n

other wo rds whether a pro g ramme effe ct (which was not originally int e n d e d) wa s

a p p a re nt h e re. S e condly we wa nted an ove rv i ew of the ex t e nt of know l e d g e

co n cerning orga n i s ations providing youth-specific advice. K n owledge of t h e

ex i s t e n ce of such orga n i s at i o n s, while not a suff i c i e nt p re co n d i t i o n , is neve rt h e l e s s

a nece s s a ry one if young people are to seek their help when t h ey need it.

S t ate of  knowledge befo re  the peer-e d u c ation ev e nt
The young people’s knowledge of sources of counselling was assessed using t wo

q u e s t i o n s, one closed and one open. The closed question was “Do you know of one

or more bodies dealing with young people’s pro b l e m s ? ”. The possible answe r s

we re : “ye s, o n e ”, “ye s, s eve ra l ” and “ n o, n o n e ”. Then the young people we re asked to
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l is t all the counselling bodies t h ey knew. This allowed us to categorise those t h ey na-

m e d , and to pre s e nt them in ove rv i ew.The fo l l owing diagram (Fi g. 10) shows the fre-

quency with which particular categories we re named. By far the most f re q u e nt l y

named – by somew h at m o re than 20% of the young people – was PRO FAM IL I A .A l s o

wo rt hy of mention in this co nt ex t a re the problem pages of teenage maga z i n e s

( 4. 5 % ) , youth counselling ce nt res (2.05%), wo m e n’s and girls’ counselling ce nt re s

( 2 .76 % ) , local authority young persons’ d e p a rt m e nt and health depart m e nts (2.4 8 % ) ,

school counselling serv i ces (2.33%) and the telephone hotline (2.12%). We pre s u m e

t h at the perce ntages would have been higher in many cases if we had asked t h e

young people whether t h ey re cognised the names of the bodies, rather than asking

them to act i vely name the ones t h ey knew. Of the 1,411 peer-e d u c ated young people

Fi g. 1 0: Young people’s knowledge of counselling sources (N=1.4 1 1 )
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questioned (longitudinally), 54.9% said t h ey knew of no counselling bodies dealing

with young people’s pro b l e m s, 31.5% said t h ey knew of one, and 11.6% said t h ey knew

of seve ra l . (1.9% gave no answe r. )

Fi g. 11 shows t h at s t u d e nts from int e rve ntion schools knew more about co u n s e l l i n g

p rovision than did those from the co nt rol schools. This is possibly an indicator t h at

the int e rve ntion schools we re positively select e d . Fre q u e ntly such schools display a

g re ater openness towa rds innovat i ve pro g ra m m e s, and alongside their academic re-

sponsibilities allocate suff i c i e nt time to health pro m o t i o n . This however applies

only to G y m n a s i e n and G e s a mt s c h u l e n, n o t for H a u p t s c h u l e n. A similar effe ct can be

seen not j u s t on the level of the int e rve ntion schools, b u t also on t h at of the int e r-

ve ntion gro u p s . Po s i t i ve selection effe cts among int e rve ntion classes are quite co n-

ce i va b l e , as it is precisely in G y m n a s i e n and G e s a mt s c h u l e n t h at p e e r-e d u c ators can

be recruited by highly committed student s .

Fi g. 1 1 : Knowledge of counselling sources on the part of young people from diffe re nt t y p e s
of school and diffe re nt i nt e rv e ntion gro u p s

p e rc e nt a g e s

n o t e : knowledge of at l e a s t one counselling sourc e n o t e : knowledge of at l e a s t one counselling sourc e

knowledge of counselling sources 
(all young people) 

p re - t e s t p o s t- t e s t

knowledge of counselling sources 
(G y m n a s i u m s t u d e nt s) 

co nt rol gro u p p l ay

Pe e r u nt e r r i c ht

p e rc e nt a g e s

40.7

46.6
39.1

54.9
42.5

43.1
42.8

53.7 57.5
67.7

i nt e rv e ntion school co nt rol schooli nt e rv e ntion school

100

80

60

40

20

0

100

80

60

40

20

0

co nt rol school

n o t e : knowledge of at l e a s t one counselling sourc e

co nt rol gro u p p l ay p e e r- i n s t r u ct i o n

knowledge of counselling sources 
(G e s a mt s c h u l e s t u d e nt s) 

p e rc e nt a g e s

n o t e : knowledge of at l e a s t one counselling sourc e

co nt rol gro u p p e e r- i n s t r u ct i o n

p e e r- i n s t r u ct i o n

knowledge of counselling sources 
(H a u p t s c h u l e s t u d e nt s) 

p e rc e nt a g e s i ntensive t ra i n i n g s h o rt t ra i n i n gi ntensive t ra i n i n g s h o rt t ra i n i n g

100

80

60

40

20

0

100

80

60

40

20

0

33.6 35.8
42.0 42.5

45.6
58.3

48.7

61.4

33.3

25.0



P e e r  E d u c a t i o n Eva l u a t i o n  o f  t he  m o d e l  p ro j e c t /A b r i d g e d  Ve r s i o n

B u n d e s ze nt rale für gesundheitliche Aufklärung  (BZgA) 20022 8

S t ate of  knowledge fol lowing the peer-e d u c ation ev e nt
B e t ween the first and second measuring points (pre and post- t e s t s) , the G e s a mt-
s c h u l e i nt e rve ntion group and both the G y m n a s i u m i nt e rve ntion groups appeared to
d i s p l ay an increase in knowledge about counselling sources which suggested t h at
i n fo r m ation about them had been put a c ross by the peer-e d u c ato r s . I t is also poss-
ible t h at fo l l owing the peer-e d u c ation eve nt , the young people we re more re ce p t i ve
to ce rtain forms of info r m at i o n , or else act i vely sought i n fo r m ation on co u n s e l l i n g
s o u rces off their own bat. H owever the assumption t h at i n fo r m ation about s o u rce s
of counselling was co nveyed dire ctly is the most plausible ex p l a n at i o n , especially if
one considers the agre e m e nt b e t ween the counselling instances named by the peer-
e d u c ated and those visited by the peer-e d u c ato r s . Thus we find for example an
i n c rease in the “a ct i ve ” familiarity of pro familia among int e rve ntion classes (with t h e
exception of the H a u p t s c h u l e) . Among members of the G y m n a s i u m i nt e rve nt i o n
g ro u p s, 89 (i.e. a b o u t 35%) mentioned pro familia befo re the peer-e d u c ation eve nt ,
and 137 (a p p. 51%) aft e rwa rd s . Among G e s a mt s c h u l e s t u d e nt s, e i g ht (a p p. 14%) co u l d

name pro familia befo re , and 15 (25%) after the peer-e d u c ation eve nt.
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The shor t t raining co u r s e

The short t ra i n i n g -course gro u p s, u n l i ke those who underwe nt i nt e n s i ve t ra i n i n g,

ex p e r i e n ced a ve ry wide variety of forms of t ra i n i n g. In re s p e ct of durat i o n , the fo r m

t a ken by peer-e d u c ation eve nt s, and the sphere of applicat i o n , the spectrum was fa r

b ro a d e r. Yo u t h -club and school groups we re t ra i n e d , some single-sex and some

m i xe d , some “s u p e rv i s e d ” and some “o p e n” l e i s u re-time gro u p s . A ny co m p a r i s o n s

b e t ween the t wo t raining modes in what fo l l ows are made on the premiss t h at

t h e re was no typical short- t raining course or short- t raining gro u p. In addition, t h e

exe rcises and methods employed by the t rainers in the re s p e ct i ve modes we re not

basically diffe re nt.

Even so, we do find diffe re n ces between the t wo t raining co n ce p t s . Thus the int e n s -

i ve t raining course lasts on ave rage six months longer. When we consider the as-

s e s s m e nts of the t wo modes by the young people t h e m s e l ve s, i t is clear t h at the in-

t e n s i ve t raining puts across far more in the way of fa ctual knowledge about s ex and

co nt ra ce p t i o n .

T h e s ho r t tr e i ni ng  co u r s e

The short t raining course was based on experience gained from the intensive t raining co u r s e.

The short t raining co u r s e

was offe red in schools,

took place during the young people’s free t i m e.

I d e a l l y, g ro u p s w e re made up of around 12 childre n ,p re fe rably with an equal number of boys and girls.

The ideal age of the young people was around 15.

M o re detailed info r m ation about this form of t raining is available in:

BZgA (2002): Peer Ed u c ation – a manual for pra ct i t i o n e r s, i n : Re s e a rch and pra ctice of sex

e d u c ation and family planning, Co l o g n e

O rder adress by post - BZ g A , 51101 Kö l n , G e r m a ny

by fax - +49 221. 89 92- 2 5 7

by e-mail - ord e r @ b z g a . d e

O rder number 133 007 21

A useful  option for out- o f-school peer pro j e ct s



P e e r  E d u c a t i o n Eva l u a t i o n  o f  t he  m o d e l  p ro j e c t /A b r i d g e d  Ve r s i o n

B u n d e s ze nt rale für gesundheitliche Aufklärung  (BZgA) 2002

Because of the brevity of the questionnaire on the short t raining co u r s e , a co m p a r-

ison between the t wo t raining co n cepts is not a l ways possible, as the T2 question-

n a i re co m p r i s e d , alongside assessment of the t ra i n i n g, only the re l eva nt a reas of

k n owledge (re d u ced to 12 items) and perce i ved co m m u n i c at i ve co m p e t e n ce. I n d i c -

ators of a feeling of well-being we re only re co rded for T1 and T3 in the fo l l ow- u p. I n

the long t e r m , we find here no effe cts of part i c i p ation on the multipliers who

u n d e rwe nt the short t raining pro g ra m m e. On the other hand, the increase in

feelings of self- wo rth already observed among the young people who took part

i nt e n s i ve t raining was noticeable here to o. As Fi g. 12 shows, the short t ra i n i n g

co u r s e , l i ke the int e n s i ve t raining co u r s e , brings about an increase in perce i ve d

co m m u n i c at i ve co m p e t e n ce. This t raining effe ct h owever was not sustained (unlike

t h at a c h i eved by int e n s i ve t ra i n i n g ) .
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F pro cess (2,70 ) = 7. 5 5 * * * F t raining gro u p * p ro ce s s ( 2 , 5 8 ) = 6 . 2 1 * *

F t raining gro u p * p ro ce s s ( 1 , 37 ) = 2 .71 (*) F pro cess(1,39)=3.26 (*)

Fi g. 1 2: Comparison of t raining effe cts on young people with experience 
of short t raining and intensive t ra i n i n g
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Acquisition of  knowledge
The young people’s assessments re ga rding the putting across of info r m ation about

s ex and co nt ra ception is re f l e cted in the question about fa ctual know l e d g e. H e re ,

t h e re is no enrichment of knowledge as a re s u l t of the t ra i n i n g.This seems plausible,

s i n ce from the outset the focus was always on the planned peer-e d u c ation eve nt s .

Less easy to understand is the delayed increase in know l e d g e. Either ex t e r n a l

i n f l u e n ces played a role here (as we pre s u m e ) , or else ex p e r i e n ce of the t ra i n i n g

s t i m u l ated the young people to think about n ew to p i c s . In this case, the increase in

k n owledge would have to be int e r p reted as a kind of latency effe ct.

O rg a n i s ational pro b l e m s
All in all, t h e re would appear to be no way of increasing the efficiency of the pro-

g ramme by using short- t raining gro u p s . This can be seen by looking at the financial

side on the one hand, b u t also by considering the efficacy of the pro g ramme on t h e

o t h e r. Among the costs must be co u nted not only the working time spent by t h e

t rainers on the co m p a rat i vely more t i m e -consuming job of actually forming t h e

g ro u p s, b u t also the t raining period itself, w h i c h , in order to be in any way re a l i s t i c ,

had to be extended to at l e a s t s even or eight s e s s i o n s . The effe cts of the pro g ra m m e

on the multipliers are if anything short- t e r m , and specific to ce rtain are a s .T h e re wa s

no ev i d e n ce of any genera l i s ation in the form of a strengthening of coping re s o u rce s .

I t is however co n ce i vable t h at long-term effe cts could have been achieved here to o,

for example if during the period of the model-pro j e ct , p e e r-e d u c ation eve nts had

been implemented more oft e n . The planning, design and implement ation of peer-

e d u c ation eve nts we re dogged in eve ry case by pra ctical diff i c u l t i e s, which co u l d

only be ove rcome by taking a deep bre ath and having a second go. Wi t h o u t s u p p o rt

f rom superv i s o r s, the young people did not s h ow enough initiat i ve to carry t h e

p ro j e ct fo rwa rd . In view of the youth of the multipliers, a ny other ex p e ct ation was un-

re a l i s t i c.

A re co m m e n d at i o n
If it is desired to retain the short- t raining alternat i ve , the only promising re c i p e

seems to be to work with supervised gro u p s . Perhaps a co n c u r re nt i n - s e rv i ce

t raining course for the supervisors would be useful; this t raining course could t h e n

t a ke the responsibility for the longer-term implement ation of the pro j e ct. By way of

q u a l i f i c at i o n , one should add t h at the ident i f i c ation of effe cts achieved by t h e

p ro g ramme was made diff i c u l t by the heterogeneity of the t ra i n i n g, so t h at in in-

dividual groups a gre ater effe ct m ay well be possible.
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